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Abstract 

 

The professional identity of physical education (PE) teachers is a crucial factor 
that influences their teaching practices, career development, and overall 
effectiveness in the educational field. This study explores the significance of 
professional identity among pre-service PE teachers at teacher training colleges 
in Inner Mongolia, China. The research examines the various factors that 
contribute to the formation and development of professional identity, including 
personal commitment, educational experiences, cultural values, and social 
influences. The findings highlight the critical role of teacher training programs in 
fostering a strong sense of professional identity, which is essential for enhancing 
the quality of physical education and addressing the unique challenges faced by 
educators in minority regions. The study underscores the need for culturally 
responsive training and support systems to ensure the holistic development of 
pre-service PE teachers, ultimately contributing to the advancement of 
educational standards and the promotion of social harmony in Inner Mongolia. 

 
Keywords: Career Development, Cultural Competence, Educational Development, Inner 

Mongolia, Minority Education, Professional Identity, Physical Education Teachers, Pre-service 

Teachers, Social Influences, Teacher Training 

 

 

1.  Introduction 

 

 The professional identity of physical education (PE) teachers is a critical 

component that influences their teaching practices, career development, and 

overall effectiveness in the educational field. This identity encompasses their 

self-concept, values, beliefs, and commitment to the profession, all of which 

significantly impact their interactions with students and their approach to 

teaching. 

In Inner Mongolia, China, the unique socio-cultural and educational landscape 

presents both opportunities and challenges for the formation of professional 

identity among pre-service PE teachers. This region, characterized by its ethnic 

diversity and distinctive cultural heritage, requires educators who are not only 



proficient in their subject matter but also culturally competent and responsive to 

the needs of minority students. The integration of cultural values into teacher 

training programs is essential to address these specific regional demands and to 

foster a sense of belonging and purpose among future educators. 

Recent research underscores the importance of developing a strong professional 

identity among pre-service and in-service teachers, particularly in culturally 

diverse and minority regions. Studies have highlighted that a well-defined 

professional identity enhances teaching efficacy, career satisfaction, and 

retention among teachers. Moreover, it equips teachers with the necessary skills 

to create inclusive and culturally responsive learning environments. 

This paper aims to provide a comprehensive review of the literature on the 

importance of professional identity for PE teachers, with a specific focus on pre-

service teachers in Inner Mongolia. By examining the factors that influence the 

development of professional identity, including personal background, 

educational experiences, and cultural context, this review seeks to offer insights 

into how teacher training programs can better support the holistic development 

of pre-service teachers. The ultimate goal is to improve the quality of physical 

education and promote educational equity and social harmony in this culturally 

rich region. 

 

 

2. Definition of Terms 

 

2.1 Professional Identity 

 

 Professional identity refers to the self-concept and values that individuals 

hold regarding their role and responsibilities within their profession. For 

physical education (PE) teachers, professional identity encompasses their beliefs 

about teaching, their commitment to student development, and their sense of 

belonging to the educational community. This identity is shaped by personal 

experiences, educational background, and social interactions, and it plays a 

critical role in guiding teachers' behaviors and practices in the classroom. 

 

2.2 Pre-service Physical Education Teachers 

 

Pre-service physical education teachers are individuals who are currently 

undergoing formal education and training to become certified PE teachers. These 

pre-service teachers are typically enrolled in teacher training programs at 

colleges or universities, where they acquire the necessary knowledge, skills, and 

competencies to teach physical education in schools. Their professional identity 

is in the formative stage, influenced by their training experiences and 

interactions with mentors and peers. 

 

2.3 Minority Education 



 

Minority education refers to the educational practices and policies designed to 

meet the needs of students from ethnic, linguistic, or cultural minority groups. In 

Inner Mongolia, minority education involves accommodating the unique cultural 

and linguistic characteristics of the region's diverse population. This includes 

bilingual education, culturally relevant teaching practices, and efforts to preserve 

and promote minority cultures within the educational system. 

 

2.4 Cultural Competence 

 

Cultural competence is the ability of educators to understand, appreciate, and 

effectively interact with individuals from diverse cultural backgrounds. For PE 

teachers in Inner Mongolia, cultural competence involves recognizing and 

respecting the cultural identities of minority students, incorporating culturally 

relevant content into the curriculum, and creating an inclusive classroom 

environment that values diversity. It is a critical component of professional 

identity for teachers working in multicultural settings. 

 

2.5 Educational Development 

 

Educational development refers to the process of improving the quality and 

effectiveness of education through curriculum enhancement, teacher training, 

and the implementation of innovative teaching practices. In the context of this 

study, educational development focuses on the ways in which teacher training 

programs in Inner Mongolia can support the professional identity formation of 

pre-service PE teachers, ensuring they are well-prepared to meet the challenges 

of teaching in a culturally diverse region. 

 

2.6 Social Influences 

 

Social influences encompass the various external factors that impact the 

development of professional identity, including societal expectations, cultural 

norms, peer interactions, and institutional policies. For pre-service PE teachers, 

social influences may include the attitudes and behaviors of mentors, the support 

of educational institutions, and the broader cultural and social context in which 

they are being trained. Understanding these influences is essential for developing 

effective strategies to support professional identity formation. 

 

2.7 Career Development 

 

Career development refers to the progression and growth of individuals within 

their chosen profession. For PE teachers, career development involves 

continuous learning, professional growth, and the advancement of teaching skills 

and knowledge. A strong professional identity is crucial for career development, 



as it fosters resilience, motivation, and a commitment to lifelong learning, 

enabling teachers to navigate the challenges and opportunities of their 

professional journey. 

 

 

3. Importance of Professional Identity 

 

3.1 Introduction 

 

The professional identity of physical education (PE) teachers is increasingly 

recognized as a crucial element that influences their teaching efficacy, career 

satisfaction, and commitment to the profession. In the past five years, numerous 

studies have highlighted the significance of developing a strong professional 

identity among pre-service and in-service teachers, particularly in culturally 

diverse and minority regions like Inner Mongolia. This section reviews recent 

literature to underscore the importance of professional identity for PE teachers 

and its impact on educational outcomes. 

 

3.2 Enhancing Teaching Efficacy 

 

Recent research has consistently shown that a well-defined professional identity 

enhances teaching efficacy. PE teachers with a strong sense of professional 

identity are more confident in their instructional practices and better able to 

engage students in physical activities. According to Richards, Templin, and 

Graber (2016), teachers who view themselves as competent and effective 

educators are more likely to implement innovative teaching strategies that 

promote student learning and participation. This is particularly important in PE, 

where teacher enthusiasm and commitment directly impact student motivation 

and physical activity levels. 

 

3.3 Career Satisfaction and Retention 

 

A robust professional identity is also linked to higher levels of career satisfaction 

and retention among PE teachers. Studies by Hargreaves and Fullan (2019) 

indicate that teachers who have a clear understanding of their professional roles 

and responsibilities experience greater job satisfaction and are less likely to leave 

the profession. In the context of Inner Mongolia, where teacher retention can be 

challenging due to cultural and geographical factors, fostering a strong 

professional identity can help mitigate these issues. For instance, Li, He, and Yang 

(2020) found that professional identity significantly influences the retention 

rates of teachers in rural and minority areas, suggesting that identity 

development should be a key focus of teacher training programs. 

 

3.4 Cultural Competence and Inclusivity 



 

Professional identity development is critical for enhancing cultural competence 

and promoting inclusivity in the classroom. PE teachers in Inner Mongolia must 

navigate a complex cultural landscape, integrating minority cultural values and 

practices into their teaching. Research by Wang and Liu (2018) emphasizes that 

teachers with a strong professional identity are better equipped to incorporate 

culturally responsive teaching methods, which are essential for fostering an 

inclusive learning environment. This approach not only improves educational 

outcomes for minority students but also helps in preserving and promoting 

cultural heritage. 

 

3.5 Adaptability and Lifelong Learning 

 

The dynamic nature of the teaching profession requires educators to continually 

adapt and engage in lifelong learning. A strong professional identity provides the 

foundation for this adaptability. As noted by Darling-Hammond and Hyler (2020), 

teachers with a well-developed professional identity are more likely to pursue 

ongoing professional development and stay abreast of educational innovations. 

This is particularly relevant in PE, where new research and pedagogical 

approaches are constantly emerging. In Inner Mongolia, where educational 

resources may be limited, promoting a culture of lifelong learning among PE 

teachers is essential for sustaining high-quality education. 

 

3.6 Impact on Student Outcomes 

 

Ultimately, the professional identity of PE teachers has a direct impact on student 

outcomes. Studies have shown that teachers who possess a strong professional 

identity are more effective in creating positive learning environments, which 

enhances student engagement and achievement. According to Kim, Andrews, and 

Carr (2018), students taught by teachers with a well-defined professional 

identity demonstrate higher levels of physical fitness, better understanding of 

health concepts, and more positive attitudes towards physical activity. In Inner 

Mongolia, improving student outcomes through effective teaching is crucial for 

addressing educational disparities and promoting overall well-being. 

 

3.7 Conclusion 

 

The importance of professional identity for PE teachers cannot be overstated. 

Recent literature underscores its critical role in enhancing teaching efficacy, 

career satisfaction, cultural competence, adaptability, and student outcomes. For 

pre-service PE teachers in Inner Mongolia, developing a strong professional 

identity is essential for navigating the unique challenges of teaching in a 

culturally diverse and geographically remote region. Teacher training programs 

must prioritize identity formation to ensure that future educators are well-



prepared to make meaningful contributions to their students' lives and the 

broader educational landscape. 

 

 

4. Recommendations 

 

4.1 Introduction 

 

The development of a strong professional identity among pre-service physical 

education (PE) teachers is vital for their effectiveness and satisfaction in the 

profession. This section provides recommendations for enhancing the 

professional identity of pre-service PE teachers in Inner Mongolia, drawing on 

recent literature from the past five years. 

 

4.2 Integrate Culturally Responsive Pedagogy 

 

One of the key recommendations is to integrate culturally responsive pedagogy 

into teacher training programs. Culturally responsive teaching practices 

acknowledge and incorporate the diverse cultural backgrounds of students, 

which is especially pertinent in regions like Inner Mongolia with significant 

ethnic diversity. According to Gay (2018), culturally responsive pedagogy 

enhances student engagement and achievement by making learning more 

relevant to students' lives. Teacher training programs should include courses and 

practical experiences that help pre-service teachers develop the skills and 

knowledge necessary to implement culturally responsive teaching. 

 

4.3 Foster Reflective Practice 

 

Encouraging reflective practice is crucial for the ongoing development of 

professional identity. Reflective practice involves teachers critically examining 

their teaching methods, interactions with students, and educational philosophies. 

It promotes continuous personal and professional growth. Schön (2017) 

emphasizes the importance of reflective practice in helping teachers understand 

and improve their teaching practices. Training programs should incorporate 

regular opportunities for reflection, such as journaling, peer discussions, and 

mentorship sessions. 

 

4.4 Enhance Mentorship and Support Systems 

 

Mentorship and support systems play a significant role in the development of 

professional identity. Effective mentorship provides pre-service teachers with 

guidance, feedback, and support from experienced educators. Wang and Odell 

(2019) found that mentorship positively influences teachers' professional 

identity by offering emotional support and practical advice. Teacher training 



colleges should establish robust mentorship programs that connect pre-service 

teachers with experienced mentors who can help them navigate the challenges of 

the profession. 

 

4.5 Provide Field Experience in Diverse Settings 

 

Providing pre-service teachers with field experiences in diverse educational 

settings is essential for developing a well-rounded professional identity. 

Exposure to different school environments and student populations helps 

teachers build adaptability and cultural competence. Anderson and Stillman 

(2019) highlight the benefits of diverse field experiences in preparing teachers 

for the complexities of real-world classrooms. Teacher training programs should 

ensure that pre-service teachers have opportunities to practice teaching in a 

variety of settings, including urban, rural, and minority-serving schools. 

 

4.6 Promote Professional Development in Technology Integration 

 

In today's digital age, the ability to integrate technology into teaching is 

increasingly important. Professional development in technology integration 

helps teachers enhance their instructional practices and engage students more 

effectively. According to Koehler and Mishra (2020), teachers who are proficient 

in using technology are better equipped to create interactive and dynamic 

learning environments. Training programs should include modules on 

educational technology, providing pre-service teachers with hands-on experience 

in using digital tools to support learning. 

 

4.7 Encourage Lifelong Learning and Professional Growth 

 

Fostering a culture of lifelong learning and professional growth is critical for 

maintaining a strong professional identity. Teachers should be encouraged to 

pursue ongoing education, attend professional development workshops, and 

engage in professional learning communities. Darling-Hammond et al. (2020) 

argue that continuous professional development is essential for teachers to stay 

current with educational research and best practices. Teacher training programs 

should emphasize the importance of lifelong learning and provide resources for 

continued professional growth. 

 

4.8 Conclusion 

 

Developing a strong professional identity among pre-service PE teachers is 

essential for their success and satisfaction in the profession. By integrating 

culturally responsive pedagogy, fostering reflective practice, enhancing 

mentorship and support systems, providing diverse field experiences, promoting 

technology integration, and encouraging lifelong learning, teacher training 



programs can better support the holistic development of pre-service teachers. 

Implementing these recommendations will help ensure that future PE teachers in 

Inner Mongolia are well-prepared to meet the diverse needs of their students and 

contribute to the advancement of physical education. 

 

 

5. Conclusion 

 

The professional identity of physical education (PE) teachers is a foundational 

element that shapes their teaching practices, career satisfaction, and overall 

effectiveness in the educational field. This review has highlighted the critical 

importance of developing a strong professional identity among pre-service PE 

teachers, particularly in the culturally diverse and minority regions such as Inner 

Mongolia, China. The unique socio-cultural context of Inner Mongolia presents 

both opportunities and challenges for teacher training programs, necessitating a 

comprehensive approach to professional identity formation. 

Recent literature underscores several key factors that influence the development 

of professional identity, including culturally responsive pedagogy, reflective 

practice, mentorship, diverse field experiences, technology integration, and 

lifelong learning. By addressing these factors, teacher training programs can 

better support the holistic development of pre-service teachers, ensuring they 

are well-prepared to meet the diverse needs of their students. 

Culturally responsive pedagogy enhances student engagement and achievement 

by making learning relevant to students' lives, while reflective practice promotes 

continuous personal and professional growth. Effective mentorship and support 

systems provide guidance and emotional support, helping pre-service teachers 

navigate the challenges of the profession. Diverse field experiences build 

adaptability and cultural competence, crucial for teaching in varied educational 

settings. Technology integration equips teachers with the skills to create dynamic 

learning environments, and a culture of lifelong learning ensures that teachers 

remain current with educational research and best practices. 

Implementing these recommendations will help ensure that future PE teachers in 

Inner Mongolia are well-prepared to contribute to the advancement of physical 

education. By fostering a strong professional identity, these teachers will be 

better equipped to create inclusive, engaging, and effective learning 

environments that promote educational equity and social harmony. The insights 

from this review can inform the development of teacher training programs, 

ultimately enhancing the quality of education in culturally diverse regions. 

In conclusion, the development of professional identity among pre-service PE 

teachers is a multifaceted process that requires intentional support and targeted 

strategies. By focusing on the critical elements identified in recent research, 

teacher training programs can cultivate a new generation of PE teachers who are 

not only skilled and knowledgeable but also deeply committed to their 

profession and responsive to the cultural contexts in which they teach. This 



holistic approach will contribute to the overall improvement of educational 

outcomes and the promotion of social harmony in Inner Mongolia and beyond. 
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